Department
of Education

ORIA
g‘cwm-}nmom

2025 Annual Report to the School Community

School Name: Camp Hill Primary School (1976)

e all teachers at the school meet the registration requirements of the Victorian Institute of Teaching (VIT)

e the school meets prescribed Minimum Standards for registration as regulated by the Victorian Regulation and
Qualifications Authority (VRQA) in accordance with the Education and Training Reform Act 2006 (Vic) (this
includes any exemption granted to this school by the VRQA, for the most recent calendar year, in relation to
minimum student enrolment numbers and/or the curriculum framework requirement to deliver a languages
program)

« the school meets the requirements of the Child Safe Standards as prescribed in Ministerial Order 1359 —
Implementing the Child Safe Standards — Managing the risk of child abuse in schools (PDF).

Attested on 10 March 2026 at 08:07 AM by Christopher Barker (Principal)

« As executive officer of the school council, | attest that this 2025 Annual Report to the School Community has

been tabled and endorsed at a meeting of the school council and will be publicly shared with the school
community.

Attested on 18 March 2026 at 08:31 AM by Christopher Barker (Principal)
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How to read the Annual Report

What does the About Our School commentary section of this report refer to?

The ‘About our school’ commentary provides a brief background on the school and an overview of the school’s
performance over the previous calendar year.

The ‘School Context’ describes the school’s vision, values, and purpose. Details include the school’s geographic location,
size and structure, social characteristics, enrolment characteristics, and special programs.

The ‘Progress towards strategic goals, student outcomes, and student engagement’ section allows schools to reflect on
highlights related to implementation of and progress towards the School Strategic Plan and Annual Implementation Plan,
and efforts to improve student learning, wellbeing, and engagement.

What does the ‘Performance Summary’ section of this report refer to?

The Performance Summary includes the following:
e School Profile
o student enrolment information
o the school’s ‘Student Family Occupation and Education’ category
o responses to the General Satisfaction area of the Parent/Caregiver/Guardian Opinion Survey
o school staff responses to the School Climate area of the School Staff Survey
e Learning
o English and Mathematics for Teacher Judgements against the curriculum
o Reading and Numeracy proficiency levels for National Literacy and Numeracy tests (NAPLAN)
o Reading and Numeracy relative growth for National Literacy and Numeracy tests (NAPLAN)
o Wellbeing
o student responses to the Sense of Connectedness area in the Student Attitudes to School Survey
o student responses to the Management of Bullying area in the Student Attitudes to School Survey
e Engagement
o average absence days per student
o student attendance rate

Key terms used in the Performance Summary are defined below:

Similar Schools
Similar Schools are a group of Victorian government schools with similar characteristics to the school.

This grouping of schools has been created by comparing each school’s socio-economic background of students, the
number of non-English speaking students and the school’s size and location.
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NDP and NDA

‘NDP’ refers to no data being published for privacy reasons or where there are insufficient underlying data. For example,
very low numbers of participants or characteristics that may lead to identification will result in an ‘NDP’ label.

‘NDA'’ refers to no data being available. Some schools have no data for particular measures due to low enrolments. There
may be no students enrolled in some year levels, so school comparisons are not possible.

Note that new schools only have the latest year of data and no comparative data from previous years. The department
also recognises unique circumstances in Specialist, Select Entry, English Language, Community Schools and schools
that changed school type recently, where school-to-school comparisons are not appropriate.

The Victorian Curriculum

The Victorian Curriculum F—10 sets out what every student should learn during his or her first eleven years of schooling.
The curriculum is the common set of knowledge and skills required by students for life-long learning, social development
and active and informed citizenship.

The Victorian Curriculum is assessed through teacher judgements of student achievement based on classroom learning.

The curriculum has been developed to ensure that school subjects and their achievement standards enable continuous
learning for all students, including students with disabilities.

The ‘Towards Foundation Level Victorian Curriculum’ is integrated directly into the curriculum and is referred to as ‘Levels
Ato D' ‘Levels A to D’ may be used for students with disabilities or students who may have additional learning needs.
These levels are not associated with any set age or year level that links chronological age to cognitive progress (i.e.,
there is no age expected standard of achievement for ‘Levels A to D’).

Updates to the ‘Performance Summary’ in the 2025 Annual Report

NAPLAN relative growth data has been included in the 2025 Performance Summary as there is sufficient data available
for the comparison.
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About Our School

School context

Camp Hill Primary School is a government education setting for 251 students from Foundation to
Year 6. The student profile consists of 130 female students,121 male students. The school is
located in the CBD of Bendigo and has been providing public education since 1877. The school
reflects a mid to high socio-economic profile, with an SFOE band value of low-medium. Parents
have high aspirations for their children and the Camp Hill Parents and Friends Club
enthusiastically support programs and fund-raising activities.

Camp Hill Primary School offers a broad curriculum for its students with an explicit focus on
literacy and numeracy. It is the school's goal to have every child achieve their best through high
quality and consistent teaching practices. Teaching and learning is guided by the Victorian
Teaching and Learning Model 2.0 for reading, writing and mathematics. The model applies across
the school and provides a clear framework for the same pedagogical practice to occur in every
classroom.

In 2025 inquiry-based learning continued to be the vehicle through which students were able to
experience student voice and agency. Inquiry based learning, is self-directed learning and allows
students to investigate areas of interest within a broad theme.

The school offers a High Abilities Program in the disciplines of English and Mathematics, for
students who are achieving well above the expected level in these subjects. Students in the
program are given the opportunity to engage with like minded peers via the Victorian High Abilities
Program (VHAP), which sees students meet online in a virtual classroom.

A range of extra curricula programs ensures all students are exposed to a variety of learning
activities and environments. These included camps for students in Grades 2,5 & 6 and a major
excursion for Grades 3 and 4, a variety of sports carnivals, whole school concert, Short Circus,
Junior School Council, student led school assembly and many more.

The Camp Hill Primary School Council and parent community is committed to maintaining

the school as a highly effective learning community. Energy, enthusiasm, team spirit and a
dedicated partnership between parents, children and staff members are a key feature of life at
Camp Hill Primary School.

Camp Hill Primary School's vision is to develop and nurture life-long learners within an engaging,
global learning community, where the uniqueness and contributions of individuals are valued,
shared and celebrated. Members of the school community reflect this vision through the
comprehensive curriculum, the school values of: honesty, trust, respect, confidence and caring
and the ongoing engagement of the parents and broader community.

The 2025 staffing profile included a Principal, Assistant Principal and 12 full time equivalent
teachers, four part time specialist teachers, two support teachers, eleven integration aides, two
part-time ES administration staff, full time Business Manager and a Student Wellbeing
Coordinator.

The school meets all requirements of the VRQA.

The
) J/ Education
4 |Department of Education / State



Department
of Education

ORIA
Eearmment

Progress towards strategic goals, student outcomes and student
engagement

Learning

Teaching & Learning

In 2025, our focus was on building teacher capacity to use formative assessment to inform
differentiated planning and teaching, ensuring every student is supported at their point of need.
Collegiate visit time provided opportunities for staff to observe peers teaching phonics,
strengthening the consistency of our whole school approach to systematic synthetic phonics
(PhOrMeS) and the use of formative assessment strategies such as “Opportunities to Respond.”
Professional learning and PLC inquiry cycles centred on formative assessment, data literacy, and
responsive teaching. DIBELS fluency measures were introduced across the school to establish
baseline and progress data, which informed reading moderation and collaborative data
discussions. Teachers used this data to adjust instruction in real time, resulting in more targeted
small group teaching and greater student engagement.

The implementation of the Victorian Teaching and Learning Model (VTLM) 2.0 guided the review
and redevelopment of our English and Mathematics instructional models and scope and sequence
documents. Staff collaborated to align curriculum planning with the Victorian Curriculum 2.0, with
Mathematics fully implemented and English nearing completion. Daily and weekly review practices
in Mathematics have been implemented to support cognitive load and long term retention, while
the “Big 6” of literacy continues to underpin English instruction. Ongoing moderation, professional
learning, and peer observation have created a strong culture of collaboration and consistency,
ensuring that teaching across the school remains evidence based and responsive to student
learning needs.

Mathematics

Throughout the year, the Mathematics School Improvement Team (SIT) has been dedicated to
strengthening mathematics teaching and learning across all year levels. A key focus has been the
implementation of the new school-wide Instructional Model, which aligns closely with the new
Victorian Teaching and Learning Model (VTLM) 2.0 framework. This alignment has provided
teachers with a clear and consistent approach to lesson design, delivery and reflection. To support
this work, staff engaged in professional learning sessions exploring the VTLM 2.0 and its
connection to the new Instructional Model, deepening their understanding of how students
process new information and what this means for designing effective mathematics lessons. This
learning has supported teachers to plan with greater intentionality, reduce cognitive overload, and
enhance student understanding. Weekly reviews were also introduced across the school as a
form of ongoing assessment, allowing teachers to monitor student progress and adjust instruction
based on identified learning needs.

Reading

In 2025, significant progress was made in strengthening our school’s reading program through the
implementation of the Phormes program across Foundation to Grade 6. This whole-school
approach ensured consistency in phonics instruction and supported the development of strong
foundational literacy skills. Differentiation was a key focus, with students grouped according to
their knowledge of phonics codes to ensure targeted teaching that met individual learning needs.
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Teachers planned these sessions based on the Termly overview and Scope and Sequence
implemented at the end of 2024.

Fluency development was also prioritised. Weekly fluency passages were sent home to
encourage additional practice beyond the classroom. In school, daily fluency pair sessions were
introduced, allowing students to practise reading aloud with a partner, improving both accuracy
and expression. Dictation sentences were used regularly as a form of assessment to monitor
students’ understanding and application of spelling patterns and phonics knowledge.

Assessment and data tracking were integral components of our literacy program. DIBELS data
was collected at the beginning, middle, and end of the year, allowing us to closely track student
growth and identify areas requiring further support. Oral Reading Fluency and Maze assessments
were completed to provide a more comprehensive understanding of each student’s reading
progress. Plans are in place to expand the range of assessments used in 2026 to further inform
instruction and intervention.

To enhance resources, a wider selection of decodable texts was purchased, providing the junior
building with access to a broad range of materials for both classroom use and home practice. This
investment supported continued reading development beyond the school environment.
Furthermore, collegial visits were conducted, allowing staff members to observe Phormes
sessions taught by their peers. These visits promoted professional learning, collaboration, and
consistency of practice across the school.

Reading moderation sessions were conducted each term, providing teachers with dedicated time
to collaboratively moderate reading tasks, engage in professional and meaningful discussions,
and ensure consistency in student assessment. In addition, professional learning was delivered to
teachers, focusing on the Big Six components of reading: fluency, vocabulary, oral language,
comprehension, phonological awareness, and phonics. This professional learning supported
teachers in deepening their understanding of these key areas and enabled them to make informed
adjustments to their planning, ensuring the Big Six are explicitly embedded within the English
block.

Looking ahead to 2026, the focus will be on building upon these foundations—further embedding
effective reading practices, expanding assessment tools, and continuing to strengthen teacher
expertise through collaboration and shared professional learning.

English

In 2025, the English Instructional Model was restructured to integrate Reading and Writing into a
single English block reflecting Victoria’s approach to teaching reading. The instructional model is
built on the Big 6 components of literacy including oral language, phonemic awareness, phonics,
fluency, vocabulary and comprehension, and uses the F6 PhOrMeS program to deliver phonics
instruction that links reading and writing. Sentence-level writing, daily and weekly reviews, and
text-based tasks have been embedded into the instructional model with writing activities
connected to reading content or inquiry learning to reduce cognitive load and make learning more
meaningful. The teaching of writing continues to be informed by the 6+1 Traits of Writing, ensuring
students develop voice, ideas, organisation, word choice, sentence fluency, conventions and
presentation alongside these explicit strategies. Planners and Scope and Sequence documents
have been updated to reflect these changes, and Assessment and Reporting now use checklist
statements grounded in the Achievement Standards to maintain alignment across teaching,
learning and reporting. Teachers have engaged in professional learning delivered by our own staff
on the Big 6 and Victoria’s approach to teaching reading and have participated in moderation,
including that of sentence-level writing to ensure consistent, high-quality practice.
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Wellbeing

This year, the Wellbeing and Engagement Team adopted a new structure with four areas of focus:
Student Agency & Plickers, School-Wide Positive Behaviour Support (SWPBS), Respectful
Relationships (RRRR), and Healthy, Active Schools. Each group worked collaboratively to align
initiatives with the school’'s Annual Implementation Plan (AIP) and Student Attitudes to School
Survey priorities.

With School Wide Positive Behaviour Support (SWPBS), the school strengthened its focus on
explicitly teaching and celebrating core values such as Respect and Confidence. These values
were consistently highlighted through classroom activities, weekly assemblies, newsletters, and
Student of the Week awards. To further reinforce these messages and raise the profile on the
values, new resources including posters, stickers, and bookmarks were developed and will begin
to be rolled out across the school. Data from the Student Attitudes to School Survey highlighted
the need to increase student understanding of bullying and how the school responds to incidents.
In response, teachers conducted explicit lessons to clarify the definition of bullying, student focus
groups were held to discuss perceptions, and the newsletter was used to reinforce the school’s
zero-tolerance approach.

The Respectful Relationships (RRRR) program continued to be a key element of the wellbeing
curriculum. Staff implemented the updated curriculum and revised scope and sequence, which
provided a clear and consistent framework for delivery across all year levels. Parent
communication on these topics improved, with departments rotating responsibility for sharing
updates through the school newsletter, ensuring families were informed and involved in the
program’s progression.

The Healthy, Active Schools team promoted wellbeing through a range of engaging initiatives that
encouraged students and families to make positive health choices. The school staff and students
participated in Walk, Ride, and Scoot to School Day and the Healthy Eating Animal Day, where
students created creatures from fruits and vegetables. Regular newsletter updates continued to
share information about healthy eating and active living in an inclusive and supportive way.

Staff professional learning was further enhanced through participation in Berry Street Educational
Model (BSEM) training, which focused on trauma-informed practices to improve engagement and
emotional regulation in the classroom. Work also commenced on updating the Student
Engagement and Wellbeing Policy, with particular attention given to behaviour response
processes and proactive wellbeing supports.

Engagement

The Student Agency & Plickers working group, continued to lead the school’s use of Plickers as a
whole-school data collection tool, gathering student feedback on agency, connectedness,
behaviour, belonging, and perseverance. Students were supported to engage in reflection
activities that helped them take ownership of their learning and set personal goals. The Student
Attitudes to School Survey showed growth across several key measures, with Student Agency
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and Voice rising to 63%, Perseverance to 74%, and Effective Classroom Behaviour to 73%. While
Connectedness showed a small improvement, it remains a continued focus area for 2026. In
response to feedback, student focus groups were introduced, particularly with the Year 5 cohort.
These focus groups were conducted to explore student perceptions around fairness and bullying.
Towards the end of the year, the team began trialling Google Forms as a way to collect more
detailed and informative responses.

Inclusion 2025

This year student support has been provided for nine funded students through the Disability
Inclusion program. Students are provided with support across the literacy and numeracy blocks
and play times as needed. Education Support (ES) staff follow the teachers’ curriculum planning,
ensuring students are completing tasks that are differentiated at their point of need along the
Victorian Curriculum learning continuum, including the ABLES curriculum. The SPAides school-
based speech program delivered by ES has been accessed by approximately twenty students
during the year, ranging from Foundation to Year 6. The department’s Student Support Service
(SSS) speech therapist has provided advice and guidance on the individual speech programs for
each of the students, based on a systematic synthetic phonics approach. Resources including
decodable texts have been purchased by the school to support the implementation of the
program. The school has also accessed support from the DET Visiting Teacher service to support
three students with physical disabilities and resources have been purchased to support the
students’ full participation in the classroom. The Lookout and Navigator DET services have been
accessed to support students in Out of Home Care and those with ongoing chronic absences.
Individual Education Plans (IEPs), Behaviour Response Plans and Ready to Learn Plans have
been developed to support individual student learning and wellbeing needs. Student Support
Group meetings occur regularly between class teachers, parents/carers and relevant allied health
practitioners. Staff have been provided with professional learning to continue to build their
capacity to make reasonable adjustments for students in the classroom, considering the
classroom environment, curriculum modifications and instructional strategies that allow all learners
achieve to their personal best. Staff are also responding to student’s wellbeing needs through
school based referral pathways and implementing strategies from Berry St (Trauma Informed
Practice) professional learning, for individual students. The Tutor learning Initiative (TLI) and
English as an Additional Language (EAL) teachers have provided one to one and small group
literacy and numeracy instruction to student from Foundation to Year 6.

The school is strengthening the home/school partnership through the Breakfast Club, State
School’s Relief and Foodbank initiatives. These programs support families with providing students
with everything they need to be ready for learning at school and engaging with peers.

Other highlights from the school year

The school has continued to embrace community in 2025, which is most evident at our weekly
whole school assembly which is attended by a number of parents and friends of the school.
Engaging the parent body in the school has been a priority for the Camp Hill Primary School
Parents and Friends Club, who have organised a number of social and fundraising events.

The school has enjoyed strong results in NAPLAN and Student Attitude to Schools Survey data,
especially in mathematics and student wellbeing. Small focus groups have provided insight into
student perception around the factors identified in the Student Attitude to School Survey.
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The camp’s program was strongly supported and provided a variety of camps and excursion
opportunities for students. The Grade 2 students attended an overnight camp at the Science and
Discovery Centre, with activities the following day. This year Grade 3 and 4 students visited
Science Works in Melbourne as their major excursion. The Grampians were again the location for
the Grade 5 & 6 camp, with students enjoying 3 days of adventure activities and a visit to the Halls
Gap Zoo.

The school concert attracted a capacity crowd to the Ulumbra Theatre, where students from
Foundation to Grade 6 performed songs representing various decades. This gala event
culminated with the entire school performing the last song of the evening. Parents thoroughly
enjoyed the choice of music and seeing their children perform confidently on the big stage.

The school has continued its commitment to being a healthy school, with a focus on providing
students with an opportunity to be involved in regional sporing competitions, swimming and
gymnastics programs, Breakfast Club and walk, ride and scoot to school days. This year the
school has been supported by the Foodbank which has provided food for lunches, Breakfast Club
and fruit for Fresh Fruit Friday.

This year saw the school change from Chinese to Auslan as its LOTE language. Students have
enthusiastically embraced the change and in a short period of time are able sign the national
anthem at the whole school assembly.

All'in all, this has been a year to celebrate.

Financial performance

Equity funding was allocated to support staffing and curriculum delivery for our EAL students.

Applications submitted to the Commonwealth Sporting Schools Grants were successful for Terms
2 and 4, enabling the introduction of new tennis, golf and softball programs, the purchase of
sporting equipment, and access to teacher-led coaching.

School Council endorsed a new five-year contract with Bolton Office National for the supply of four
Konica Minolta photocopiers, with the company managing all school photocopying requirements.
The operating lease is held with CHG Meridan Australia Pty Ltd.

The Swimming in Schools Grant supported the delivery of a successful week-long swimming
program for students.

Schools Mental Health funding enabled the provision of additional support through our Student
Welfare Worker.

Extended Koorie Literacy and Numeracy funding played a key role in providing targeted one-on-
one assistance to help students improve their learning outcomes.

In preparation for several major maintenance projects scheduled for the main building in 2025/26,
funds have been allocated within the budget to ensure these works are completed promptly.

The School Saving Bonus (SSB) was vital in supporting parents and carers to purchase essential
uniforms and to assist with the cost of camps and excursions throughout 2025. Any remaining
funds will be carried forward into 2026 for future use.
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All funds received from the Department, along with those raised by the school, have been fully
expended or committed to support educational outcomes and operational requirements, in

accordance with Department policies, School Council approvals, and the intended purposes of the
funding.

For more detailed information regarding our school please visit our website at
https://www.camphillps.vic.edu.au/
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PERFORMANCE SUMMARY

The Performance Summary for government schools provides an overview of how this school is contributing to the
objectives of the Education State and how it compares to other Victorian government schools.

All schools work in partnership with their school community to improve outcomes for children and young people. Sharing
this information with parents and the wider school community helps to support community engagement in student
learning, a key priority of the Framework for Improving Student Outcomes 2.0 (FISO 2.0).

Refer to the ‘How to read the Annual Report’ section for help on how to interpret this report.

SCHOOL PROFILE

Enrolment Profile

A total of 255 students were enrolled at this school in 2025, 131 female and 123 male. 11% had English as an additional
language and 5% were Aboriginal or Torres Strait Islander.

Overall Socio-Economic Profile

The overall school’s socio-economic profile is based on the school’s Student Family Occupation and Education index
(SFOE). SFOE is a measure of socio-educational disadvantage of a school, based on educational and employment
characteristics of the parents/carers of students enrolled at the school. Possible SFOE band values are: Low, Low-
Medium, Medium and High. A ‘Low’ band represents a low level of socio-educational disadvantage, a ‘High’ band
represents a high level of socio-educational disadvantage. This school's SFOE band value is Low - Medium.

Parent Satisfaction Summary

The percentage endorsement by parents on their General School Satisfaction, as reported in the annual
Parent/Caregiver/Guardian Opinion Survey. Percent endorsement indicates the percent of positive responses (agree or
strongly agree) from parents who responded to the survey.

2025

% positive endorsement General School Satisfaction School 75.0%
(Parent/Caregiver/Guardian Opinion Survey)

Similar schools 81.3%

State 82.0%

School Staff Survey

The percentage endorsement by staff on School Climate, as reported in the annual School Staff Survey. Percentage
endorsement indicates the percent of positive responses (agree or strongly agree) from staff who responded to the
survey.

2025

% positive endorsement School Climate (School Staff Survey) School 71.4%
Similar schools 79.3%

State 77.4%
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LEARNING

Teacher Judgement of student achievement against the Victorian Curriculum

Percentage of students working at or above age expected standards in English and Mathematics.

2025
English Prep - 6 % of students at or above age expected School 85.5%
standards
Similar schools 88.0%
State 86.3%
Mathematics Prep - 6 % of students at or above age expected School 92.7%
standards
Similar schools 87.5%
State 84.2%
NAPLAN
Percentage of students in the Strong or Exceeding proficiency levels in NAPLAN.
2025 3-year
average
Reading Year 3 % of students Strong or Exceeding School 57.1% 63.0%
proficiency levels
Similar schools 71.6% 72.1%
State 69.5% 69.3%
Reading Year 5 % of students Strong or Exceeding School 78.1% 81.0%
proficiency levels
Similar schools 771% 77.9%
State 73.9% 74.6%
Numeracy Year 3 % of students Strong or School 39.3% 54.1%
Exceeding proficiency levels
Similar schools 68.5% 68.6%
State 66.2% 66.4%
Numeracy Year 5 % of students Strong or School 75.0% 66.7%
Exceeding proficiency levels
Similar schools 73.0% 71.0%
State 69.1% 68.1%

NAPLAN relative growth
The percentage of students in the High and Medium relative growth categories.

Relative growth is determined by comparing a student’s current year result relative to the results of all ‘similar’ Victorian
students (i.e., students in all sectors in the same year level who had the same score two years prior). If the current year
result is in the top 25 percent, their gain level is categorised as ‘High’; middle 50 percent is ‘Medium’; bottom 25 percent is
‘Low’.
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A multi-year average for NAPLAN relative growth will be included in future years as data becomes available.

2025

Reading Year 3 to 5 % of students High or Medium relative School 65.5%
growth

Similar schools 74.8%

State 74.7%

Numeracy Year 3 to 5 % of students High or Medium relative = School 82.1%
growth

Similar schools 74.6%

State 74.0%

13 | Department of Education

Camp Hill Primary School




Department
of Education

ORIA
gmnmn:

WELLBEING

Student Attitudes to School — Sense of Connectedness

The percentage endorsement on Sense of Connectedness factor, as reported in the Attitudes to School Survey
completed annually by Victorian government school students, indicates the percent of positive responses (agree or
strongly agree).

2025 4-year
average
Years 4 to 6 % positive endorsement School 70.1% 72.5%
Similar schools 76.4% 76.1%
State 771% 77.3%

Student Attitudes to School — Managing Bullying

The percentage endorsement on Management of Bullying factor, as reported in the Attitudes to School Survey completed
annually by Victorian government school students, indicates the percent of positive responses (agree or strongly agree).

2025 4-year
average

Years 4 to 6 % positive endorsement School 65.2% 65.8%
Similar schools 77.2% 76.6%

State 76.4% 75.8%
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ENGAGEMENT

Average absence days per student

Absence from school can impact on students’ learning. Common reasons for non-attendance include iliness and

extended family holidays.

Prep - 6

2025 average
School 19.0 19.7
Similar schools 21.2 21.5
State 21.5 21.7

Attendance rate

Attendance rate refers to the average proportion of formal school days students in each year level attended.

Prep

Year 1
Year 2
Year 3
Year 4
Year 5
Year 6

2025
School 93.4%
School 92.6%
School 90.1%
School 89.7%
School 89.4%
School 91.3%
School 87.4%
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FINANCIAL PERFORMANCE AND POSITION

FINANCIAL PERFORMANCE - OPERATING STATEMENT SUMMARY FOR THE
YEAR ENDING 31 DECEMBER 2025

Financial figures are as of 18 March 2026.

Revenue Actual
Student Resource Package $2,923,361
Government Provided DET Grants $408,515
Government Grants Commonwealth $172,684
Government Grants State $0
Revenue Other $23,735
Locally Raised Funds $194,335
Capital Grants $0
Total Operating Revenue $3,722,629
Equity Actual
Equity (Social Disadvantage) $49,507
Equity (Catch Up) $0
Equity (Social Disadvantage - Extraordinary Growth) $0
Equity Total $49,507
The equity funding reported above is a subset of the overall revenue reported by the school.

Expenditure Actual
Student Resource Package' $2,958,096
Adjustments $0
Books & Publications $3,599
Camps/Excursions/Activities $76,132
Communication Costs $2,648
Consumables $46,677
Miscellaneous Expenses? $8,576
Agency Staff $0
Professional Development $14,346
Equipment/Maintenance/Hire $49,945
Property Services $128,756
Salaries & Allowances? $279,349
Support Services $5,397
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Expenditure Actual
Trading & Fundraising $56,769
Motor Vehicle Expenses $0
Travel & Subsistence $0
Utilities $32,141
Total Operating Expenditure $3,662,431
Net Operating Surplus/-Deficit $60,198
Asset Acquisitions $7,680

1 Student Resource Package Expenditure figures are subject to change during the reconciliation process.
2 Miscellaneous Expenses include bank charges, administration expenses, insurance and taxation charges.

3 Salaries and Allowances refers to school-level payroll.
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FINANCIAL POSITION AS AT 31 DECEMBER 2025

Funds Available Actual
High Yield Investment Account $176,850
Official Account $82,647
Other Accounts $14,142
Total Funds Available $273,638
Financial Commitments Actual
Operating Reserve $117,389
Other Recurrent Expenditure $4,626
Provision Accounts $11,279
Funds Received in Advance $38,071
School Based Programs $42,342
Beneficiary/Memorial Accounts $0
Cooperative Bank Account $0
Funds for Committees/Shared Arrangements $0
Repayable to the Department $60,000
Asset/Equipment Replacement < 12 months $0
Capital - Buildings/Grounds < 12 months $0
Maintenance - Buildings/Grounds < 12 months $80,520
Asset/Equipment Replacement > 12 months $0
Capital - Buildings/Grounds > 12 months $0
Maintenance - Buildings/Grounds > 12 months $0
Total Financial Commitments $354,227

All funds received from the Department of Education, or raised by the school, have been expended, or committed to
subsequent years, to support the achievement of educational outcomes and other operational needs of the school,
consistent with department policies, School Council approvals and the intent/purposes for which funding was provided or
raised.
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